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Introduction 

This handbook was created as a result of the Erasmus+ project “A Gift for the Gifted “, initiated 

by the Josip Badalić primary school in Graberje Ivanićko, Croatia. The project was approved 

by the Croatian Agency for Mobility and EU Programmes and took place from December 31, 

2020 to December 30, 2022. The project was carried out by: Croatian language teacher Antonija 

Bratić, English language teacher Irena Mandić, German language teacher Martina Marijić, 

religion teachers Ana Ivančan Kovčo and Gordana Brkanac, social pedagogue Marija Pejić, 

school librarian Dejan Šiptar, and the principal Marina Novak. The knowledge and skills 

necessary to achieve the project tasks were gained through participation in Erasmus+ mobilities 

in Ireland, Spain, Turkey, and Italy.  

The main project goal was to develop in our school a system for identifying linguistically and 

artistically gifted students. Early recognition of potentially gifted students is the basis for further 

development of their extraordinary capabilities in a certain field. Following the introductory 

presentation of the theoretical basis this handbook describes the identification process for 

linguistically and artistically gifted students, conducted in accordance with the needs of our 

school. Attached you can find questionnaires created by our project group based on the model 

of existing available scales and questionnaires used to assess artistic/linguistic giftedness. The 

second part of this handbook consist of approaches to working with gifted students and 

examples of activities for potentially gifted students which can encourage their further 

development and progression. The final part of this handbook displays some of the work done 

by our gifted students. We are additionally proud that our project logo, displayed on this 

handbook's title page, is the work of one of our gifted students.  

This handbook is conceptualised as a guide for identification of linguistically and/or artistically 

gifted students. It should help teachers and school experts with early recognition of artistically 

gifted students so they can help further develop their potential and encourage further 

development of their giftedness. Although the Republic of Croatia does not possess the legal 

framework defining how to work with gifted students, recent findings confirm that a very small 

percentage of schools provide additional attention to giftedness and create special programmes 

within their curriculum for gifted students. There are plenty of reasons for this, the leading ones 

being the nonexistence of a national identification system and a unified toolset, as well as lack 

of education among education workers working with giftedness.   

Guided by the motto “Be the change you want to see in the world” we present you with this 

handbook, containing our gained knowledge and experience on identifying and working with 

gifted students which we would like to share with all education workers interested in this topic. 

We hope it will motivate you to make a change and provide the gifted with a well-earned 

opportunity to shine with their full brightness.  

 

The Authors  
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On giftedness  
Giftedness is a complex and layered phenomenon and the scientific community views this 

construct in different ways. One of the most represented definitions in existing national 

literature is the following: “Giftedness is a combination of characteristics that enable an 

individual to consistently achieve an extremely above-average performance in one or more 

activities they participate in” (Koren, 1989). The term “giftedness” is often closely linked to 

intelligence. A high level of a certain type of intelligence is an important precondition for the 

development of giftedness, but it is not the only one. Many authors point out motivation, level 

of invested effort, and an encouraging environment as important “catalysts” or predictors of 

giftedness. According to the Guidelines for working with gifted children and students (Croatian 

Ministry of Science and Education, 2022) giftedness is a combination of characteristics, above-

average, general or specific abilities, high degree of creativity and motivation, which enable the 

gifted the development of excellent competences and continuous above-average achievements 

and/or products in one or more fields. This definition is in accordance with the one made by J. 

Renzulli, a known American psychologist, who defined giftedness in 1978 as an interaction of 

three basic groups of human characteristics: above-average general abilities, high level of 

dedication to a task, and creativity.   

Many authors mention the existence of the so called potential and productive giftedness, and in 

that context they point out the importance of an encouraging environment in the “transition” 

process from one to the other. An inborn “gift” for achieving excellence in a certain field is 

necessary, but it is not enough as a condition for achieving above-average results. For a 

potential giftedness to develop into a productive one, beneficent intermediary factors are 

needed, those being environmental (family, school, and general environment, people, events, 

circumstances) and personal ones (character traits and motivation). Especially the school 

environment is an important intermediary in the development of giftedness, and education 

workers play a key role in the process of detecting giftedness.  
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Artistic and Linguistic Giftedness  
Various types of intelligence are often mentioned within the context of giftedness. According 

to Howard Gardner's model of multiple intelligences (1983) there are eight different types of 

intelligence: logical-mathematical, linguistic, spatial, bodily-kinaesthetic, musical, 

interpersonal, intrapersonal, and naturalistic. His consideration is that everyone has a unique 

blend of all types of intelligences, however, individual ones vary in intensity. His conclusion is 

that if an individual displays one of these intelligences in a greatly increased intensity they will 

be gifted in that field.   

Lately there has been an attempt to decrease the importance of exclusively general intellectual 

functioning when identifying giftedness. An individual can achieve above-average results in 

different types of tasks, i.e., they can have certain types of intelligence developed more than 

others. Numerous authors point out that children can be extremely gifted in certain fields, like 

music or arts, without an extraordinary IQ. They say it is a misconception to think that an IQ 

test, or any standardised test for assessing giftedness, are a realistic indicator of a child's 

giftedness. They emphasize that these are only guidelines and partial indicators of giftedness.  

Our focus when identifying artistic and linguistic giftedness is the field specific ability of 

artistic expression or, to be more precise, giftedness displayed in artistic and linguistic 

expression. According to the previously mentioned conceptualisation of various types of 

intelligences, this handbook focuses on the linguistic and spatial i.e., creative intelligence.  In 

reference to the existing division of fields of giftedness from the Guidelines for working with 

gifted children and students (Croatian Ministry of Science and Education, 2022) we will be 

dealing with linguistic-communication, and artistic fields of giftedness.   

It is important to point out that, in the context of identifying giftedness in school, it can manifest 

in different ways in certain periods of development. That is why it is advised to continuously 

perform the identifying process and start at an early age of the child. Characteristics and 

behaviour of the gifted differ depending on the field of giftedness. In that context, artistically 

gifted children display certain specificities and as previously stated, they do not necessarily 

need to possess highly developed general intellectual capabilities. From an early age they show 

great interest and splendid results in one or more artistic fields. Experts on giftedness point out 

that additional attention needs to be given to the socio-emotional development of gifted 

students. Even though most research on that reveals that the socio-emotional development of 

gifted children has more similarities than differences from the development of regular children, 

there are some specificities that demand additional attention be given to this aspect of their 

development. The possible dissonance between cognitive and socio-emotional development 

can cause difficulties in the functioning of a gifted student. All of this points to a need to educate 

all members of the education process on giftedness and the importance of recognising different 

developmental needs of gifted students.  
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Legal Framework in the Republic of Croatia  
According to the Act on Primary and Secondary Education (NN64/20) in the Republic of 

Croatia, gifted students, together with students with difficulties, are considered students with 

special educational needs. This Act instructs all schools the obligation of recognition, 

monitoring, and encouragement of gifted students. According to the National pedagogical 

standard for primary education systems (NN63/2008), a gifted student is a student of above-

average intellectual, or(and) academic, or(and) academic, or(and) creative, or(and) 

psychomotor abilities. In Croatia the Ordinance on Elementary Education of Gifted Students is 
in effect (NN 34/91), which regulates the process of identifying, schooling, encouraging, and 

monitoring gifted students, as well as conditions and procedures for a student to finish primary 

school in a shorter time than prescribed.  It is clear the Croatian legal framework recognises 

gifted children as children with special needs and provides special programmes for them. 

However, based on existing scientific sources, their practical application is not satisfying.  

There is great need for implementation of a national system of identification and care of gifted 

students. Modern solutions, exemplified by other European and world countries, need to be 

looked for. Recognising this need, the Ministry of Science and Education presented the 

Guidelines for working with gifted children and students, in October of 2022 as a starting point 

for a modern, systematic approach to the education of gifted children and students.  
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Identifying gifted students  
Traditional IQ tests and other standardised tests, which are often the first tools used by experts 

when identifying gifted students, are mostly focused on logical-mathematical and linguistic 

intelligence. These intelligences are commonly the objects of measurement in a great majority 

of tests in the education system. However, knowing that giftedness can be displayed in various 

specific fields, it is clear that such types of tests are neither the key, nor the only tool used in 

the identification process. Due to the multidimensionality of abilities and characteristics 

observed when considering gifted children, we can say they are a very heterogeneous group. 

“Therefore identifying gifted children and students is a complex process which is continually 

performed in order to recognise and satisfy their educational and nurturing needs, as well as 

encourage their great potential with appropriate support within the educational system” 

(Croatian Ministry of Science and Education, 2022). Instruments used in identification of gifted 

students can be divided into objective and subjective ones. Objective methods are comprised 

of standardised ability tests or achievements, while subjective assessment methods are based 

on questionnaires containing various scales of giftedness. These are called nomination 

questionnaires because the evaluator uses them to nominate other individuals in various fields 

of giftedness. The important thing is that in the Croatian educational system nomination 

questionnaires can be analysed by pedagogical associates working together with teachers, and 

psychological ability tests need not be used, especially since they are mostly unavailable to 

schools. Although flaws in the application of subjective instruments are often mentioned, their 

great value is indisputable, and they are considered a necessary means for identification, as well 

as the entire process. Parents, teachers, and peers are quite often included as evaluators, and the 

reliability of the identification increases with the number of participants.   

Teachers who fill out nomination questionnaires are a great resource in the identification 

process. Their role enables them to compare students, which increases the accuracy of the 

giftedness assessment. However, it is necessary they are trained for the assessment process.  

The importance of teachers in the identification process was displayed in the research results 

of “Teachers’ assessments of the situation and needs of working with gifted students in primary 

schools in the Republic of Croatia” (Nikčević-Milković,2021). It proved that the teachers are 

well aware of their key role in recognition of and systematic support to gifted students.  

However, the teachers believe they need to be well trained for that role. Besides teachers, 

valuable information on potentially gifted children is gained from parents/guardians. They play 

an important role in the identification process as they are in a position to observe the child in 

various situations in which it cannot be seen by teachers and other students (free time, play, 

interests outside of school etc.). Peers are another valuable resource for identification. They 

provide the process with another dimension because they notice abilities and advantages of 

other students in a classroom environment. Besides that, they see their peers in situations where 

teachers and parents are excluded. However, peers can nominate each other based on their 

mutual friendship rather than real abilities, so it is recommended that the results of their 

nomination questionnaires be used as an addendum to other received information. Since 

motivation and interest of the child itself in a certain field are important aspects of giftedness, 

self-nomination can greatly contribute the identification process. It is a method where each 

student assesses their own giftedness in a certain field and refers to the motivation and interest 

scales in that field.  

It is important to point out that each of the methods listed has its advantages and drawbacks. 

To make the identification process as objective and as reliable as possible it is important to 

include as many information sources, methods, and instruments as we can.   
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Methods and instruments used for our school identification of artistically and linguistically 

gifted students (which will be later described in more detail) include: teacher observation and 

assessment, peer assessment, parent/guardian observation and assessment, student self-

assessment, and assessment of extraordinary performances and works (products). According to 

the Guidelines for working with gifted children and students (2022) these methods correlate 

with the first phase of the identification process or the detecting giftedness phase.  

 

The identification process in our school  

First it is important to mention that the identification process needs to be adapted to the needs 

of the school, the students themselves, and the programmes planned for the identified students.  

The identification process in our school was performed as part of the Erasmus+ project “A Gift 

for the Gifted”, and as such it was adapted to the needs of our school. Subjective instruments 

for assessment were used in the process, those being nomination questionnaires devised by the 

project team according to existing foreign questionnaires used for assessing linguistic and 

artistic giftedness. The most important thing to point out is that identification should never be 

the only goal. Its purpose is lost unless resources (financial, organisational, technical, 

manpower) are secured at school level before the process starts. They are to be used for the 

programmes and activities identified students will participate in. At the very start of the process, 

it is important to inform the parents on the identification itself and its purpose, and gain their 

permission to include students in the process. What follows is the model used in identifying 

artistically/linguistically gifted students in the Joisp Badalić primary school in Graberje 

Ivanićko during the 2021/2022 and 2022/2023 school years. Identification activities are divided 

into two categories, based on the school year they took place in.  

School year 2021/2022 

 

Phase 1 

The initial identification phase began in October 2021 and included all the students attending 

our school. We would like to point out here that only select classes can be included in the 

identification process if for various reasons (manpower, organisation, time…) the school is not 

able to include all students.  

Instruments used in the initial phase are:  

• Self-nomination forms: Self-nomination form / arts (questionnaire for students in grades 

1-4), and Self-nomination form (artistic and linguistic giftedness; questionnaire for 

students in grades 5-8)   

• Nomination forms for teachers: Nomination form for teachers (artistic giftedness 

assessment), and Nomination form for teachers (linguistic giftedness assessment):   

 

The self-nomination form is a short questionnaire where students answer questions on their 

personal interests and motivation connected to the specific field being assessed. Nomination 

form for teachers consists of a table where the x axis lists scientifically confirmed behaviour 

and characteristics indicative of gifted students, while the y axis lists the names of the students.  

The teacher's task is to assess whether the characteristics can be attributed to a certain student 

in most cases. The form also contains an empty field for teacher comments and additional 

information on student characteristics not listed in the form which they consider relevant and 

important. Educating teachers on how to fill out the questionnaire in order to avoid typical 
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assessment mistakes turned out to be very important for the process. The teachers were 

instructed to provide the student with an opportunity to prove itself in a characteristic listed in 

the questionnaire before they assess it. By devising different activities for students, the teachers 

are given an opportunity for them to display behaviour/characteristics/products to be assessed 

as potentially gifted.    

Phase 2 

Phase 2 included the students who were continuously nominated in the previously described 

questionnaires. In this phase students are given two tasks form the artistic/linguistic field. The 

first task is clearly defined with a specified topic, guidelines, and directions. The second task is 

to create a work of a personal choice. This way it is much easier to detect students who are 

more innovative, original, and creative in their work, while at the same time their works can be 

compared to each other. To assess student works, we use:   

• Evaluation lists for the assessment of linguistic/artistic skills: Evaluation list for the 

assessment of artistic giftedness, and the Evaluation list for the assessment of linguistic 

giftedness.  

The evaluation lists are being filled out by teachers and pedagogical support staff. The result is 

the sum of points from both lists.   

Phase 3 

Phase 3 includes students whose works gained the most points. This resulted in identifying 22% 

of students in our school as potentially artistically and/or linguistically gifted, which is in 

accordance with current literature stating that usually 20-25% of students are identified at this 

stage. Potentially gifted students are included in the continuation of the identification process. 

Following the identification of potential giftedness, the students are given to work in small 

groups based on the noted field of their giftedness – art, linguistic-communication, and debate 

workshops. Since identification is not a single step procedure, but a dynamic and continuous 

process, we can say that working in smaller groups is its continuation. Students who 

continuously achieved extraordinary results and works can be noticed more easily in small 

groups. By noticing their characteristics and behaviour during the workshops the assessors were 

given valuable information on their potential giftedness and could follow their progress with 

more certainty. Since our model used only subjective instruments there are certain limitations, 

as to achieve most certainty for identification a combination of both subjective and objective 

instruments should be used. By combining standardised tests, interviews, skill assessments, and 

our subjective methods, it would be possible to reduce the number to around 2-5 % of gifted 

students, which is a percentage assessed in the literature. This can be done in schools which 

have a psychologist among their pedagogical staff, as well as available necessary instruments.    
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School year 2022/2023 

As we previously mentioned, identification is not a single step procedure, and it is very 

important to make this process continuous and over a longer period of time. Although one of 

the options presented to us was to only include students identified the previous year into the 

continuation of the process, we had decided to perform a re-identification, and once more 

include all the students in the process. This was done to make sure no potentially gifted students 

were left unrecognised, but also to detect students who, while working in smaller groups, turned 

out not to be gifted in the specific field that was tested. If the opportunity and school resources 

allow, the procedure can also include students which have already been noticed as potentially 

gifted in some of the fields. However, experts agree that it is better to include non-gifted 

children in the gifted programme, rather than miss a gifted child.  

This phase of the evaluation included additional assessors, thus increasing the reliability of the 

process. The following instruments were used: 

• Student questionnaires: Student questionnaire (artistic giftedness assessment) and 

Student questionnaire (linguistic giftedness assessment), which are comprised of Peer 

nomination form, and Self-nomination form  

• Teacher's nomination form (artistic giftedness assessment)  

• Parent questionnaire: Parent questionnaire (artistic giftedness assessment) and Parent 

questionnaire (linguistic giftedness assessment). 

 

Since potentially gifted students' personal motivation and invested effort greatly differed from 

student to student when working in small groups, and there was a difference in the level of 

interest to continue participating in the project, the students filled out the Self-nomination form 

once again. The questionnaire from last year was expanded with questions on their satisfaction 

in participating in workshops and personal motivation, i.e., their desire to continue participating 

in similar activities. Through peer nomination students from a certain class assessed which 

student they considered linguistically/artistically gifted. Workshop leaders filled out 

nomination questionnaires and provided additional information on student characteristics based 

on their continuous observation of student behaviour, and analysis of student works. Besides 

workshop leaders, peers, and students themselves, the process also included parents. At a 

parent-teacher meeting they were informed on the continuation of the project and asked to fill 

out the Parent questionnaire to point out their child's characteristics and become active 

participants of the identification process. The parents were informed that the results will help 

recognise student giftedness and provide appropriate support and programmes needed to 

develop his or her potential.  
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Giftedness evaluation forms  

 

Self-nomination form / Art 
Name: _______________________________________________ Grade: _______________   
What is your favourite subject? 
__________________________________________________________________________  

What do you like most about this subject?  

 
______________________________________________________________________ 

 
___________________________________________________________________________  

Which of the following activities do you like doing in your free time? Circle! 

 
Doing sport                            Reading                                Drawing                                          

 
Making things from different materials                                Dancing/singing                           

 
Other:_______________  
Would you like to apply for an Art competition in which you would have to draw or make 
something? YES   NO 
  

1. Self-nomination form /Art (questionnaire for students, grades 1-4)  

 

Self-nomination form 
(artistic and linguistic giftedness) 

 
Name: _______________________________________________ Grade: _______________  
 

Finish the sentences. 
My two favourite subjects at school are ___________________ and _________________ 

In my free time I like to _____________________________________________ 

 

  If you agree with the statement, circle YES; if you disagree circle NO.  

  I think I am creative.     YES          NO 

  I consider my art work to be of high quality.     YES          NO 

  At home, I like to draw, paint or mold.  YES          NO 

  I would like to take part in the Art competition.     YES          NO 

  I like to express myself by writing compositions, poems, diaries…     YES          NO 

  I would like to speak several foreign languages.     YES          NO 

  At home, I like to read (books, magazines…). YES          NO 

  I think I am very successful at the English language.    YES          NO 

2. Self-nomination form (artistic and linguistic giftedness; questionnaire for students, grades 

5-8) 
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ARTISTIC GIFTEDNESS ASSESSMENT FORM FOR TEACHERS  

Grade: __________________________                 Date:___________________________ 

Teacher:__________________________ 

In the attached table, put an X next to an indicative characteristics of the students’ behaviour, 
if the statement mostly refers to the individual student.  
In the last column, there is a space marked Comments. You can comment or explain your 
answers in that column, i.e. add some characteristics that were not covered by this form, and 
you consider them significant.  

Stude
nt  

He/she 
builds on 
the ideas 
of others 

and 
complem
ents them 
by adding 
their own, 
does not 

copy from 
others   

He/she 
readily 

tries out 
new 

media, 
gladly 

experime
nts with 
different 
materials 

and 
techniqu

es   

In 
artistic 

expressi
on, 

he/she 
has 

unusual 
and 

imaginat
ive ideas   

He/she 
shows 

unusual 
dedicati

on to 
details   

His/her 
natural 

ability in 
this area 

is 
significa

ntly 
higher 
than in 

students 
of the 
same 
age or 

experien
ce    

He/she 
takes part 

in the 
extracurri

cular 
activities 
at school 

that 
encourage 
creativity   

He/sh
e 

spends 
free 
time 

taking 
part in 
artistic 
activiti

es   

He/she is 
critical of 
his/her 

work; sets 
high 

criteria of 
quality, 

very often 
changes 
his/her 
work to 

improve it  

Com
men

ts 

 

 

 

       

 

 

 

       

 

 

 

       

 

 

 

       

 

 

 

       

 

 

 

       

3. Nomination form for teachers (artistic giftedness assessment) 
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LINGUISTIC GIFTEDNESS ASSESSMENT FORM FOR TEACHERS 

Grade: _________________________       Date:____________________________ 

Teacher:_______________ 

In the attached table, put an X next to an indicative characteristics of the student’s behaviour, if the 
statement mostly refers to the individual student.  
In the last column, there is a space marked Comments. You can comment or explain your answers 
in that column, i.e. add some characteristics that were not covered by this form, and you consider 
them significant.  

Stu
den

t 

He/she 
reads 
and 

speaks 
fluently 

to 
convey 
meanin

g   

He/she 
uses 

advanc
ed 

syntax 
(the 

way in 
which 
he/she 
forms 

sentenc
es)  

He/she 
adequatel
y conveys 
informati

on by 
using 
non-

verbal 
expressio
ns, facial 
expressio

ns and 
‘body 

language’   

He/sh
e uses 

the 
langua
ge in 

unusu
al and 
new 
ways  

His/her 
natural 

ability in 
this 

area is 
significa

ntly 
higher 
than in 
student
s of the 
same 
age or 

experie
nce    

He/she 
takes part 

in the 
extracurric

ular 
activities at 
school that 
encourage 
developme

nt and 
improvem

ent of 
language 

skills    

He/she is 
additiona

lly 
engaged 

in 
learning 
language

s in 
his/her 

free time 
(by 

reading, 
writing, 

etc.)   

He/she is 
critical of 
his/her 

abilities in the 
area of 

languages as 
well. (e.g. 

He/she uses 
phrases like: I 

can do this 
better. This 

was not 
correct... etc.)  

Comme
nts 

 

         

          

          

          

          

          

4. Nomination form for teachers (linguistic giftedness assessment)  

 

 

 



15 

 

Evaluation list for the assessment of artistic giftedness   

Student __________________________    Grade _______     Date ____________   

CRITERION  
POOR 
(0 points) 

AVERAGE 
(1 point) 

ABOVE AVERAGE 
(2 points) 

ADVANCED 
(3 points) 

 
Inventiveness and 
improvisation  

 

⬜ No sign of 
imagination or 
personal 
preferences 
(triteness or 
copying)   

 

⬜ Limited 
imagination or 
personal 
preferences   

 

⬜ There is 
imagination or 
personal 
interpretation that 
show originality or 
inventiveness  

 

⬜ Significant 
amount of 
imagination or 
personal 
interpretation that 
show originality or 
inventiveness   

 
Composition 
(thoughtful or 
intuitive 
understanding of 
design)  

 

⬜ Random 
use of artistic 
elements   

 

⬜ Expected 
placement and 
use of artistic 
elements  

 

⬜ Purposeful 
placement and use 
of artistic elements 

 

⬜ Inventive 
combination of 
artistic elements and 
design principles   

 
Development speed 
(stages of artistic 
development)  

 
⬜ the work is 
typical of 
younger 
children   

 
⬜ the work is 
typical of the 
children of the 
same age   

 
⬜ the work is 
above average 
when compared to 
the peers  

 
⬜ the work is 
significantly above 
average when 
compared to the 
peers   

 

Technical skills  

 

⬜ technical 
skills are typical 
of students of a 
younger age or  
with less 
experience   

 

⬜ technical skills 
are typical of 
students of the 
same age or 
experience   

 

⬜ technical skills 
are above average 
when compared to 
students of the 
same age or 
experience  

 

⬜ technical skills 
are significantly 
above average when 
compared to 
students of the 
same age or 
experience   

Sensitivity to the 
choice of artistic 
means 
(experimenting with 
different means and 
different approaches 
to the same means)  

 

⬜ handling 
and use of 
materials is 
typical of 
younger 
students or 
with less 
experience   

 

⬜ handling and 
use of materials is 
typical of students 
of the same age or 
experience   

 

⬜ handling and 
use of materials 
are above average 
when compared to 
students of the 
same age or 
experience   

 

⬜ handling and 
use of materials are 
significantly above 
average when 
compared to 
students of the 
same age or 
experience   

                                          Poor   
                                      Total: ____ 

         Average   
          Total:___ 

     Above average  
       Total: ____ 

        Advanced  
         Total: ___ 

   
Total points: _____ 

  

 
Evaluator’s signature: ________________________________ 

 
Comment:  

5. Evaluation list for the assessment of artistic giftedness  
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Evaluation list for the assessment of linguistic giftedness   

Student __________________________     Grade _______       Date ____________   

 
CRITERION 
(in a written work or an oral presentation)  

POOR 
(0 
points) 

AVERAGE 
(1 point) 

ABOVE 
AVERAGE 
(2 points) 

ADVANCED 
(3 points) 

Vocabulary level for his/her age or grade   

⬜    

 

⬜   

 

⬜   

 

⬜    

Speaks/writes directly and fluently    
⬜   

 
⬜   

 
⬜  

 
⬜   

Uses words that are closely related in 
meaning, notices and recognizes fine 
differences between synonyms  

 

⬜    

 

⬜    

 

⬜   

 

⬜    

Uses descriptive words to add emotion, color 
and beauty  

 
⬜    

 
⬜    

 
⬜   

 
⬜    

Uses language phrases or humor and other 
imaginative figures, puns, analogies  

 

⬜    

 

⬜    

 

⬜    

 

⬜         

                                          Poor   
                                      Total: ____ 

         Average   
     Total: ___ 

     Above 
average  
  Total: ____ 

        Advanced   
         Total: ___ 

   
Total points: _____ 

  

 
Evaluator’s signature: ________________________________ 

 
Comments:  

6. Evaluation list for the assessment of linguistic giftedness  
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STUDENT QUESTIONNAIRE  

Name and surname of the student:_______________________________ Grade: _____________ 

Instructions 

This page contains two questions about your peers’ characteristics/behaviour, to which you should 
answer by writing the name and surname of one or two of your classmates. If you think that your 
characteristics also stand out, do not write your own name because your classmates have probably 
noticed that as well, so they will write your name. When you answer both questions, turn the page 
and answer four questions about yourself – your hobbies, interests, characteristics.  

Peer nomination form / Art  

    WHO OF YOUR CLASSMATES...  

1. IS THE BEST AT DRAWING, PAINTING OR MOLDING?  

 
(name and surname) 

 
(name and surname) 

2. WOULD WIN THE ARTS COMPETITION?  

 
(name and surname) 

 
(name and surname) 

Self-nomination form / Art 

1. WHAT IS YOUR FAVORITE SUBJECT AND WHY? 
_______________________________________________________________________________ 

2. WHICH OF THE FOLLOWING ACTIVITIES DO YOU LIKE DOING IN YOUR FREE TIME? CIRCLE! 

 
DOING 
SPORT                            READING                                DRAWING                           DANCING/SINGING         
                  

 
MAKING THINGS FROM DIFFERENT MATERIALS                   OTHER: ____________________               
3. DID YOU TAKE PART IN ANY ART WORKSHOPS AT SCHOOL LAST YEAR?    

YES         NO 
IF YOU CIRCLED YES, WRITE IF YOU LIKED THE WORKSHOPS. WHAT DID YOU LIKE MOST? WHAT 
DIDN’T YOU LIKE? ________________________________________________________ 
_______________________________________________________________________________ 

4. WOULD YOU LIKE TO TAKE PART IN ART WORKSHOPS THIS YEAR?  
YES       NO 

THANK YOU ☺ 

7. Student questionnaire (artistic giftedness assessment)  
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STUDENT QUESTIONNAIRE  

Name and surname of the student:_______________________________ Grade: ____________  

Instructions 
This page contains three questions about your peers’ characteristics/behaviour, to which you 
should answer by writing the name and surname of one or two of your classmates. If you think 
that your characteristics also stand out, do not write your own name because your classmates 
have probably noticed that as well, so they will write your name.  
When you answer these questions, turn the page and answer four questions about yourself – your 
hobbies, interests, characteristics.   

Peer nomination form / language skills 

    WHO OF YOUR CLASSMATES...  

1. IS THE BEST AT WRITING POEMS/COMPOSITIONS IN ENGLISH? 

 
(name and surname) 

 
(name and surname) 

2. IS THE BEST AT SPEAKING ENGLISH?  

 
(name and surname) 

 
(name and surname) 

3. READS BOOKS THE MOST (APART FROM TEXTBOOKS)?  

 
(name and surname) 

 
(name and surname) 

Self-nomination form / language skills 

1. AT HOME, I LIKE READING THINGS THAT ARE NOT RELATED TO SCHOOL (BOOKS, MAGAZINES…) 
YES      NO                                  

2. I THINK I AM VERY GOOD AT WRITING AND SPEAKING IN ENGLISH. 
YES        NO 

 

3. DID YOU TAKE PART IN THE PROJECT “A GIFT FOR THE GIFTED” LAST YEAR?                 YES         NO 
IF YOU CIRCLED YES, WHAT DID YOU LIKE MOST? WHAT DIDN’T YOU LIKE? 
_______________________________________________________________________________ 
_______________________________________________________________________________ 

4. WOULD YOU LIKE TO TAKE PART IN THE PROJECT THIS YEAR AND ATTEND THE 
EXTRACURRICULAR ACTIVITY ‘LINGUISTS’?  

YES       NO 

THANK YOU ☺ 

8. Student questionnaire (linguistic giftedness assessment) 
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TEACHER’S NOMINATION FORM: ARTISTIC GIFTEDNESS ASSESSMENT 

Teacher:__________________________            Date:_______________________________ 

This questionnaire is for teachers who run Art workshops that were attended by students who 
were identified as gifted in the area of Arts during the school year 2021/2022. The purpose of 
this questionnaire is to gather additional data on the characteristics of students based on 
continuous observation of student behaviour and analysis of specific works made by students.  

 

Instructions 

We kindly ask you to read all the statements below and assess the extent to which they apply 
to individual student, and circle the number accordingly.  
 (1 it does not apply to the student at all  2 it mostly does not apply 3 I cannot assess    4 it 
mostly applies to the student  5 it fully applies to the student)   
 

The last column is for your comments. You can explain your answers in that column, and  
describe some student characteristics that were not covered by this form, and you consider 
them significant.  

Stud
ent 

Gra
de 

He/she 
builds on 
the ideas 
of others 

and 
comple
ments 

them by 
adding 
their 
own, 

does not 
copy 
from 

others   

He/she 
gladly 

experim
ents 
with 

differen
t 

materia
ls and 

techniq
ues   

In 
artistic 
express

ion, 
he/she 

has 
unusua

l and 
imagin
ative 
ideas   

He/she 
shows 
unusua

l 
dedicat
ion to 
details   

His/her 
natural 
ability 
in this 
area is 
signific
antly 

higher 
than in 
student
s of the 
same 
age or 

experie
nce    

He/she 
is 

critical 
of 

his/her 
work; 
sets 
high 

criteria 
of 

quality, 
very 

often 
change

s 
his/her 
work to 
improv

e it  
 

He/she 
has 

strong 
motivat
ion for 
work, 

in 
dealing 

with 
tasks 

he/she 
shows 

enthusi
asm 
and 

fervor  

Art 
worksh

ops 
make 

him/her 
happy, 
he/she 
express

es 
satisfact

ion 
when 

particip
ating in 
activitie

s   

Comm
ents  

  
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 

 

  
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 

 

  
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
1  2  3  

4  5 
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9. Teacher’s nomination form: artistic giftedness assessment  

Parent questionnaire (artistic giftedness assessment) 

Dear parents! 

Within the Erasmus + project “A Gift for the Gifted” at Primary School Josip Badalić, we are 
conducting the process of identifying gifted students in the area of arts, for younger 
students. Gifted students are those who have an above-average level of development of 
certain traits, abilities or creativity, when compared to their peers. This questionnaire 
evaluates their giftedness in the area of arts. It is important to note that giftedness in a 
specific area does not mean that the child is gfted in every area (for instance, someone may 
be gifted in the area of mathematics, but not in the area of arts, etc…). The identification 
consists of the evaluation of students themselves, teachers, peers and parents. You as 
parents have an important role in this process, considering the fact that you can observe 
the child in various situations in which tecahers/other students cannot see them (free time, 
playing, after-school activities, etc). We therefore ask you to fill in the Form for parents, 
thus helping us to get to know your child’s traits better. The filling in is voluntary, and the 
results will contribute to the identification of student’s giftedness, and subsequently it will 
help us provide the appropriate support and syllabus for the student’s potential. 
We kindly ask you to read each statement carefully and to try to accurately and 
objectively assess to which extent the statement refers to your child, and circle the 
appropriate number.  

Thank you for your cooperation and for filling in the form!  

Name and surname of the 
child:_________________________________Grade:________Date:_________________ 

Your child’s involvement in extracurricular/after-school activities related with arts:  NO  
YES (Which one?_______________________________________________ _)  

Parent that assesses the child (circle): mother  father  

1 it does not apply to my child 2 it mostly does not apply 3 I cannot assess 4 it mostly 
applies 5 it fully applies   

1. He/she gladly participates in activities related to arts. 1 2 3 4 5 

2. He/she builds on the ideas of others and complements them 
with his/her ideas, does not copy from others.  

1 2 3 4 5 

3. He/she gladly experiments with different materials and 
techniques in artistic expressions  

1 2 3 4 5 

4. In artistic expression, he/she has unusual and imaginative ideas.  1 2 3 4 5 

5. He/she shows unusual dedication to details. 1 2 3 4 5 

6. He/she likes spending free time taking part in artistic 
activities. 

1 2 3 4 5 

7. He/she is critical of his/her work; sets high criteria of quality, 
very often changes his/her work to improve it. 

1 2 3 4 5 
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8. He/she is happy to show his/her artistic achievements and 
results to others.  

1 2 3 4 5 

9. He/she is experienced in taking part in arts competitions 
(drawing, painting, molding, graphics, design…).  

1 2 3 4 5 

10.  I think my child is gifted in the area of arts.  

NO 

I 
DON’T 
KNOW

  

YES
  

10. Parent questionnaire (artistic giftedness assessment) 
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Parent questionnaire (linguistic giftedness assessment) 

Dear parents! 

Within the Erasmus + project “A Gift for the Gifted” at Primary School Josip Badalić, we 
are conducting the process of identifying gifted students in the area of language skills, for 
students in grades 5-8. Gifted students are those who have an above-average level of 
development of certain traits, abilities or creativity, when compared to their peers. This 
questionnaire evaluates their giftedness in the area of languages and communication skills 
(talents for linguistic comprehension and expression, literary expression, etc…). It is 
important to note that giftedness in a specific area does not mean that the child is gfted in 
every area (for instance, someone may be gifted in the area of mathematics, but not in 
the area of languages, etc…). The identification consists of the evaluation of students 
themselves, teachers, peers and parents. You as parents have an important role in this 
process, considering the fact that you can observe the child in various situations in which 
tecahers/other students cannot see them (free time, playing, after-school activities, etc). 
We therefore ask you to fill in the Form for parents, thus helping us to get to know your 
child’s traits better. The filling in is voluntary, and the results will contribute to the 
identification of student’s giftedness, and subsequently it will help us provide the 
appropriate support and syllabus for the student’s potential. 

We kindly ask you to read each statement carefully and to try to accurately and 
objectively assess to which extent the statement refers to your child, and circle the 
appropriate number.  

Thank you for your cooperation and for filling in the form! Poštovani roditelji! 

Name and surname of the 
child:_______________________________Grade:_________Date:_______________  

Your child’s involvement in extracurricular/after-school activities related with languages:  
NO  YES  (Which one?_______________________________________________  

Parent that assesses the child (circle): mother  father  

1 it does not apply to my child 2 it mostly does not apply 3 I cannot assess 4 it mostly 
applies 5 it fully applies   

1. He/she has rich vocabulary. 1 2 3 4 5 

2. He/she is very good with words in oral and written expression.  1 2 3 4 5 

3. He/she shows great interest in the subject Croatian language.  1 2 3 4 5 

4. He/she shows great interest in the subject English language. 1 2 3 4 5 

5. At home, he/she likes to read very often (books, magazines…). 1 2 3 4 5 

6. He/she likes to express himself/herself by writing compositions, 
poems, diaries…    

1 2 3 4 5 
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7. He/she is additionally engaged in learning languages in his/her 
free time. 

1 2 3 4 5 

8. He/she is very critical of his/her literary work; he/she sets high 
standards of quality, very often changes their work to improve it.  

1 2 3 4 5 

9. He/she is experienced in taking part in literary competitions 
(writing essays, compositions, poems…)    

1 2 3 4 5 

10. I think my child is gifted in the area of languages.  

NO 

I 
DON’T 
KNOW

  

YES  

11. Parent questionnaire (linguistic giftedness assessment) 

 

 

After identification  
The role of the school and its staff is key not only during the identification process, but after it 

as well. We have already mentioned that identification is pointless unless it is followed by 

nurture and development of identified potential. Therefore, after identification it is important 

to continue developing giftedness and provide activities and programmes for gifted students.  

Several modes of work have been proven successful in developing giftedness at school, like 

teamwork, project work, research work. So, it is very important that all teachers are informed 

on the results of the identification process. They can provide gifted students with more content, 

an encouraging environment, and conditions for increased development. Programmes outside 

of regular classes, which also include gifted students, like extra lessons or extracurricular 

activities are excellent ground for nurturing and developing student giftedness. As parts of the 

school curriculum, these programmes are devised to satisfy different needs of both the gifted 

and specially motivated students.  

Artistic/linguistic workshops in our school  

During the 2021/2022 school year the principal lead art workshops for potentially artistically 

gifted students aged 7 to 11 (primary grades 1 to 4). They mostly consisted of producing artwork 

intended for current artistic competitions. The theme of the artwork varied, mostly consisting 

of a pre-defined technique. The SFERICA competition required students to create artwork to 

the theme titled “Crest of the winged serpent”. For this competition they used the pencil 

technique. Potentially gifted students in the fourth grade participated in the “I love milk” 

competition for which they created artwork with forest motifs, using one of three available 

techniques (pastel, coloured felt-tipped pen or wooden colours. “Melita's spring” is a state level 

artistic and literary competition organised by the Oroslavlje primary school. The students 

created spring motifs through optical colour mixing using coloured felt-tip pens.  Apart from 

the competitions mentioned, which garnered the most interest from the students, students' work 

was also sent to the following competitions: „Our youngest care for the waters of Croatia 2021-

2022“, an art, literary, and photo competition organised by the Croatian firefighters' 

community; and the Croatian post office competition to design a postage stamp on the topic of 

friendship; as well as other competitions organised by associations and organisations.    

In workshops where they could choose the motif themselves, the students also selected the 

technique for their artistic expression. This type of workshop was best liked by students as they 

could adapt their expression according to their wishes and affinities. During the first workshop 
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of this type several students were surprised by the freedom given and needed some time to 

decide what motif and technique to use. No such problems occurred during the following 

workshops.   

To some art workshops students brought artwork created at home, which shows they enjoy 

expressing themselves through art even in their free time.   

It was noticed during workshops that many potentially gifted students delight in artistic 

expression, easily find ideas for a given motif, and are quick to create their work.  A smaller 

number of students turned out to rather use motifs seen in other students' work to create their 

own. One student displayed and extreme lack of interest in using most suggested techniques, 

but an acute interest in the pencil technique, and he produced extraordinary work using it.   

Students' artwork (excluding the ones sent to art competitions) were displayed at two school 

exhibitions planned by the “A Gift for the Gifted” project. This way other students were 

informed on the activities done with the identified students.  

In June 2022 we marked the Day of gifted students with a treasure hunt activity for the identified 

students. They were divided into teams and sent in search of checkpoints which included using 

coloured chalk to create drawings on the school playground and felt-tipped pens for a final 

drawing activity. The students expressed their enjoyment in the activities, and a desire for 

further participation in something similar.   

 

 

Artists, linguists, and the school radio  
In the school year 2022/2023 we added three new extracurricular activities to the school 

curriculum: A Gift for the Gifted – Artists, A Gift for the Gifted – Linguists, and the School 

radio. The teachers in charge are guided by the principles of differentiation and 

individualisation. The Artists extracurricular activity includes students from grades 1-4 who 

were identified as artistically gifted. Their teacher conducts art workshops and activities which 

further develop their skills and giftedness. The Linguists extracurricular activity includes 

students from grades 5-8 who were identified as linguistically gifted. The English language 

teacher conducts various activities with the goal of developing their linguistic-communication 

skills.  These activities of artistic and linguistic expression of potentially gifted students have 

become a part of their everyday school life and have given them an opportunity to develop their 

giftedness, knowledge, and possibilities of artistic and linguistic expression. The School radio 

extracurricular activity includes sixth grade students who were identified as linguistically 

gifted. The German language teacher and the students deal with various school topics and 

student interests, and use innovative activities to improve their writing and speaking skills 

An additional extracurricular activity introduced in the school year 2021/2022 is the Debate 

club, intended for sixth grade students with a developed interest for discussion of various 

problems and issues (moral, societal, political, philosophical…). The club is lead by the school 

librarian. Students are instructed on the definition, structure, and rules of debate, and develop 

their skills of argumentation, and ways to prove and disprove stances on a given thesis.  They 

are divided into two groups (affirmation and negation) and are charged with supporting their 

side with valid arguments and disproving the opponent with counterarguments. The debate club 

is an excellent means of practising rhetoric, promoting speech culture, and developing critical 

thinking, tolerance, and competitive spirit.   

 

Examples of activities for gifted students  
Here are examples of some of the activities for artistically and linguistically gifted students.  
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“Detective hand” 

The students draw their handprints on an A4 piece of paper. Then they write answers to the 

following questions inside every finger:  

1 How do you deal with stress? 

2 Do you like listening to music and when?   

3 What would you like to do your entire life, not thinking about money?  

4 What was your most interesting journey?  

5 What is the most interesting piece of information about you?  

After the students finish writing their answers, all the pieces of paper are collected and mixed, 

and every student gets a handprint that does not belong to them. It is then their task to play the 

detective and interrogate other students until they discover whose handprint they got. To 

confirm that they found the correct person, that person puts their hand on the handprint as 

evidence. After that, the students present the students they found using the statements they see 

on the handprint.    

  

Magazine cover in the digital tool Canva 

First we talk to students about magazines – what types of magazines are there, what do the 

covers of some magazines look like and what should be on a cover of a magazine.  

Then we introduce the students with the digital tool Canva and show them how to make a 

magazine cover and what options they have when editing the cover. (Canva is a digital tool that 

can also be used to create comics, mind maps, presentations, etc.). Students then choose a topic 

of their magazine and first they brainstorm the ideas on a piece of paper about their cover and 

what information it would contain.  

After that, using their tablets, they begin making their magazine cover. During the process they 

are monitored and directed by the teacher. After finishing their magazine cover, they have to 

prepare a presentation of their magazine. They write down notes and use them to present the 

topic of their magazine covers, why they chose it, and they describe the magazine.  

 

“Blind drawing” 

This is an activity of drawing by instructions that fosters communication among the group 

members.   

Students are divided into groups and every group chooses a student who will draw. This student 

is given an A4 piece of paper and a pencil, and the other students get a picture that they will try 

to explain to the student who is drawing.  

The activity lasts for 15 minutes. 
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The students explain what is on the picture with many details, but they are not allowed to 

mention the specific object that is being drawn. The student who is drawing is putting on paper 

what the others are telling him/her. They must not see what he/she is drawing. They have their 

back turned. In the end, the student who was drawing shows his/her picture to the others. The 

winner is the group whose drawing looks closest to the original.   

This activity fosters communication skills among students. The instructions must be clear and 

precise so that the student who is drawing could understand them better and draw more 

correctly.  

 

Magic flowers  

You need coloured paper, scissors, marker pens, paper plates and water.  

Each student gets one piece of coloured paper and they cut out flowers, or the flowers can be 

printed on the paper for students to cut out.  

They write messages to each other on the flowers (for the beginning of school year, for 

Christmas, messages, or thoughts of encouragement…). The flower petals are then folded 

toward the centre of the flower. The teacher mixes the flowers and gives one to each student. 

Every student chooses one flower. The teacher puts a paper plate filled with water on each desk. 

The students put the flower in the water and wait for it to open when it touches the water. Each 

student reads aloud the message they got.   

The flowers can be made of white paper and the students can decorate them using marker pens, 

or they can draw something inside.  

 

Creating a digital comic book using bookcreator (https://bookcreator.com/) 

Identified linguistically gifted students like to participate in interesting activities that can 

develop their giftedness. One such activity we did is creating a digital comic book using the 

Bookcreator app. Besides digital comic books the app can be used to create digital books as 

well.    

The app is simple to use. After registering the students have access to tools which help them 

create their own books or comic books. They can add images from the app database or upload 

their own from their devices. After adding images, the need to add speech bubbles. It is also 

possible to add sound. To make the activity more interesting the students were divided into 

groups, and each group first created the images. Then the groups exchanged their images and 

added text and dialogue to each other’s creation. Many interesting stories were created this way.   

This gave the students the opportunity to express their storytelling creativity and innovation. 

They practised their English language skills, especially writing skills. They compared their 

ideas to their peers. Through this activity they enriched and expanded their English vocabulary.   

One of the comic books they created was to make the European day of languages. The students 

tried to answer the question: How did foreign language enrich our lives? The comic book they 
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created won first prize at the competition. Here are links to their comic, as well as other comics 

the students created.    

https://read.bookcreator.com/YafYD5apBPazkp3nsrfwrO7DhQI2/qKncFPcFQM6xn0R4XlPB
Jw 
https://read.bookcreator.com/TvItmu2wW781k98FXOCew6hYBfarkgUw8icXSEdptXg/muH-
D2F1QwSMicmafWrCIw 
https://read.bookcreator.com/-
IvaVfLL7IaO_epSPME3a9446m5MoxuTLrrmKCDNFjM/jGI0GAreSJ2ffKeAaHjjuQ 
https://read.bookcreator.com/os6MVIaoq8qlqvbzX2N22z1x2aY-
gNa6AAL9ln8Qmhc/2_bjHGNYSLK3Ins6L6fQGQ 
https://read.bookcreator.com/9PDcad3IAo-qYtG8hIw7t6kMamZ_-Cj2Tp-m-
8HnBgE/xuy_vZ5eSLWlF9T9ATqu_Q 
 

ZOOM (ISTVAN BANYAI) 

Another interesting activity you can use to have gifted students work on their English-speaking 

skills is related to the book “Zoom” by Istvan Banyai. The book is comprised of images which 

are linked to each other in a way that each following image “zooms in”, presenting us with 

more details of the previous image.  This activity is done in groups. Each student is given an 

image which they are not allowed to show to the others. Their task is to line up the images, 

either zooming in or out.  Each students describes their image to the others, and they use the 

descriptions to decide the order of the images. Since every student needs to describe their 

picture, it is guaranteed that all students will participate. This way they develop their 

observational skills, as well as linguistic skills like speaking and expressing themselves in a 

foreign language.   

LYRICSTRAINING.COM https://lyricstraining.com/en/ 

Language learning and practice using songs is the next activity suitable for gifted students. It is 

done using the lyricstraining.com app, which develops listening skills through listening to 

songs. The songs in the app are missing some words, and the students can find the missing word 

in two ways: by selecting from a list of words or typing the words in. Students can also create 

tasks by themselves and choose which words will be removed from songs and adjust difficulty.   

DEBATE ACTIVITIES 

The following activities can be used in any classroom setting, not just for debate club meetings. 

They can be done with students of any age, and not only gifted students. However, gifted 

students will easily show their exceeding capabilities when participating. 

1. The Expert 

   The point of this exercise is to improve student performance when speaking. The student is 

given a topic, any topic, regardless of how much they know about it. They are told that they are 

the leading world expert on that topic, and anything they say is absolutely true. It is important 

to point out once more that they do not have to have any knowledge on the topic. They can use 

their imagination and say whatever they want. It will be considered as true. After being given 

a topic, they have to present it in a few sentences. Then the other students ask questions on the 

topic, and the student provides made up answers. The goal is to have them appear as 

https://read.bookcreator.com/YafYD5apBPazkp3nsrfwrO7DhQI2/qKncFPcFQM6xn0R4XlPBJw
https://read.bookcreator.com/YafYD5apBPazkp3nsrfwrO7DhQI2/qKncFPcFQM6xn0R4XlPBJw
https://read.bookcreator.com/TvItmu2wW781k98FXOCew6hYBfarkgUw8icXSEdptXg/muH-D2F1QwSMicmafWrCIw
https://read.bookcreator.com/TvItmu2wW781k98FXOCew6hYBfarkgUw8icXSEdptXg/muH-D2F1QwSMicmafWrCIw
https://read.bookcreator.com/-IvaVfLL7IaO_epSPME3a9446m5MoxuTLrrmKCDNFjM/jGI0GAreSJ2ffKeAaHjjuQ
https://read.bookcreator.com/-IvaVfLL7IaO_epSPME3a9446m5MoxuTLrrmKCDNFjM/jGI0GAreSJ2ffKeAaHjjuQ
https://read.bookcreator.com/os6MVIaoq8qlqvbzX2N22z1x2aY-gNa6AAL9ln8Qmhc/2_bjHGNYSLK3Ins6L6fQGQ
https://read.bookcreator.com/os6MVIaoq8qlqvbzX2N22z1x2aY-gNa6AAL9ln8Qmhc/2_bjHGNYSLK3Ins6L6fQGQ
https://read.bookcreator.com/9PDcad3IAo-qYtG8hIw7t6kMamZ_-Cj2Tp-m-8HnBgE/xuy_vZ5eSLWlF9T9ATqu_Q
https://read.bookcreator.com/9PDcad3IAo-qYtG8hIw7t6kMamZ_-Cj2Tp-m-8HnBgE/xuy_vZ5eSLWlF9T9ATqu_Q
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knowledgeable and persuasive. After a couple of questions, the students rate how well that 

student played his or her role of the expert and give advice on what to improve. 

2. Save a character 

   The student imagines a character. It can be a real person, or a character from a movie, book 

or tv show. They them present themselves to the other students and answer their questions as 

realistically as possible for that character. Finally, the students vote and decide whether the 

character was portrayed well enough to be “saved”. This is another activity intended to improve 

student performance and their ability to think on their feet and come up with replies to 

questions, however this time they have the limitation of the character they chose and that 

character’s worldview. 

3. Stop and go 

   One student is chosen as the director, and another as the actor. The director chooses to topic, 

and then the actor must speak in favour of that topic. At any point the director can say “stop”, 

then the actor must switch their stance and speak against the topic. The director can say “stop” 

several times and make the actor switch stances. Once again, we are exercising thinking on 

your feet here, with an added element of considering both sides of the topic. During all this, 

other students are making notes on the performance and commenting on how it can be improved 

once finished, and whether the arguments used we best suited for the topic. 

 

Instead of the conclusion  
We honestly hope this handbook will help you, as well as encourage you to focus on the gifted 

students in your school. They could definitely use your help and support. Finally, enjoy some 

of the works our gifted students created.   

 

 

J. B., class 4 (2021/22) 
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L. V., class 2 (2021/22) 

 

 

S. V., class 4 (2021/22) 
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First exhibition of identified students’ work (April 2022) 
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Second exhibition of identified students’ work (June 2022) 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

This publication [communication] reflects the views only of the author, and the Commission 

cannot be held responsible for any use which may be made of the information contained therein. 
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